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Chomsky, Noam.  MisEducation, Chapter 2: Democracy and Education, Chapter 5: Unmasking a Pedagogy of Lies: A Debate with John Silber.  Bowman and Littlefield Publishers, Inc., 2000.
Chomsky’s argument is that education in the U.S. has more to do with hegemony and indoctrination than knowledge, resulting in MisEducation as the title suggests.  Involved or complicit in this, are members of the intelligentsia (teachers, academics) and the press (reporters, networks).
What is behind miseducation?  Patriotism; nationalism; the push towards assimilation; spread of democracies heavy in corporate power; the desire to cast socialism or worker-owned enterprise in a negative light; avoidance of feelings of guilt or shame by the dominant culture.  Chomsky is well-known for his rewriting of American history highlighting a perspective we rarely see—the oppressed.  Chomsky focuses on how American history looks from the side of the conquered, indigenous or those who are discriminated against.
Chomsky claims the versions of American imperial history taught in school contain revisionist narratives (overtly and as a subtext).  The dominant culture is desperately seeking to tell and uphold the story of American capitalism and foreign involvement as a quest for democracy, justice and riches for all.  As evidence of the U.S. seeking to spread its dogma and ideology in a hegemonic way, Chomsky looks at the justification for the Vietnam War.  Communism was threatening the world order, we were told, thus the need for proxy wars.  The Iran-Contra scandal is a second example he gives.  The U.S. supported the Contras against the leftist Sandinistas.  Politicians and other information brokers like Oliver North lied to the American public regarding the Iran Contra affair.  The real fear was that the Sandinistas in Nicaragua would nationalize U.S. corporations.  Schools are counted on to perpetuate the mythologies of the state, such as: The free market cures all, capitalism makes us rich, Communism leads to poverty and failed states, corporations solve our problems.
What are the mechanisms of control whereby elites protect their power?  Censorship, suppression of dangerous ideas and rewriting history, to name a few.  This is coupled with television, which aims to pacify and boost consumerism.  Schools influence the populace in subtler ways: passing on the stories of heroic patriots/explorers who founded America, pioneered great discoveries, and, yes, killed the indigenous, slaughtered the wild animals (some to the point of extinction) and enslaved Africans.  However, we’re told, now we have an enlightened society.  They were clearing the way; those were the spoils of war.  This is the true meaning of dominionism with its biblical roots.  In this context, it’s no wonder that the poor admire the wealthy and powerful and even feel gratitude towards them.  Meanwhile, the underclass of America is told they would never understand the complex nature of their problems—leave it to the experts; this is ripe ground for populism.
[bookmark: _Hlk214434451]Gardner, Howard.  The Disciplined Mind, Chapter 3: Education in the Future and Chapter 5: How Cultures Educate.  Simon and Schuster, 1999.
Gardner, in The Disciplined Mind, holds that we should move towards what is true, beautiful and good regarding literacy and education.  He identifies six societal forces that will remake schools of the future.  These include: technology, politics, economy, culture (especially the media), the cartography of knowledge or how it’s organized and multiculturalism.  
Gardner emphasizes the need for an interdisciplinary approach regarding pedagogy.  As an example, he points to teachers at a school in Reggio Emilia, Italy, who use their environment and local culture to create lessons.  Invoking various theorists and cultures, Gardner evaluates a range that spans from experiential learning to theoretical models.  In Japan, very young children learn to play complex pieces on the violin.  In Singapore, there is an emphasis on showing kids the “right” way, which raises the issue of values.  Are students separated from the results of their inquiries as we compartmentalize knowledge into academic Fordism?  Is this preparation for a work life that is equally carved up?  Have we traded fulfillment for efficiency?  The nature of work and values are changing, says Gardner, so literacy and education must change with it or steer a new course.  
Most well-known for his work on multiple intelligences, which served as an early warning that standardized testing was only capturing the analytical/logical aspects of thought, Gardner takes up topics ranging from culture to futurism.  Types of intelligence remains as a backdrop.  Literacy and education necessarily involve emotion, morals and social skills.  Gardner believes that education is situational, not one-size-fits-all.  
[bookmark: _Hlk214434474]Darder, Antonia.  Reinventing Paulo Freire, A Pedagogy of Love, Chapter 4: Living the Pedagogy, Teachers Reinvent Freire.  Westview Press, 2002.
	This chapter is organized into sections where different teachers discuss the impact of Freire on their teaching giving concrete examples.  The educators include: Gina M. Castillo (primary school), Alejandro Segura-Mora (primary school), Barbara S. C. Goldstein (primary school, Special Education), Eduardo F. Lopez (high school), Katrine J. Czajkowski (high school), Marta P. Baltodano (teacher educator) and Evelyn Marino Weisman (teacher educator), Evangelina Bustamante Jones (teacher educator).  The topics selected by teachers for problem-based inquiry included: Teenagers’ beliefs, schooling and an examination of one’s own privilege.  Given classroom diversity, the teachers tended to focus on subjects of common ground or where they knew interest existed.  They followed the Freirean method of not giving the answers and not intervening too much, unless students were headed down an unproductive or biased path.  Students already held some knowledge/beliefs regarding these topics; they held this by virtue of being teenagers in school from a particular family/neighborhood.
Freire, Paulo.  Pedagogy of the Oppressed.  Continuum International Publishing Group, Inc., 2000. 	
A treatise/manifesto on teaching that calls attention to student involvement in learning; choosing subjects in a problem-based manner to explore, which relate to the lives of students; creating change in society, especially as it relates to freedom (an emancipatory pedagogy) that elevates students.  The teaching approach that Freire advocates involves closing the gap on belief and action.  What is oppressive in your society? Once a structural inequality or social injustice is identified in society, student groups work to interrogate and alleviate it through inquiry, research and action.  Freire emphasizes an inquiry into the oppressors, which is part of why he was exiled from Brazil in 1964.  The military coup saw this as revolutionary and threatening.  Literacy is a means to freedom, however, literacy and education have been cast in service of the oppressors in many cases.  The oppressors seek low-level workers, a docile electorate and the dilution of radical ideas preferably into a form of pragmatism.  Freire suggests a retaking of literacy.  Literacy should be relevant to the cultures represented in the classroom, not coercion by the dominant culture.  By identifying limit-situations and generative themes, teachers, as guides, can solve societal problems with students through dialogue, reflection and action.  Literacy education becomes a means for becoming a full participant in a democracy.
Kincheloe, Joe L.  “Exposing the Technocratic Perversion of Education.”  Key Works in Critical Pedagogy, Bold Visions in Educational Research, Volume 32, edited by Kenneth Tobin.  The Graduate Center, CUNY, Sense Publishers, Rotterdam/Boston/TaiPei, 2011, pgs. 1-19.
Kincheloe believes a capitalist approach to human relations and the natural world matched with a dogma that—technology is  saviour, has led literacy and education down an imperialist path.  Class divisions are reaffirmed and ethics forgotten.  Hyper-specialization in education is mirroring work.  But as we go in-depth into one subject, we lose our generalist abilities and become dependent in other ways.  Technocrats and technologists have power and workers/students are meant to follow.  Instead of technology serving us, we now serve technology.  Education is the funnel for industry.  The high ideals of the Renaissance are the stuff of plays and poems but nothing more.   The quantification/judging and objectification of humans, that one finds in business, has been translated to education and literacy.  When one compares past goals of literacy/education, from the Greeks, we see the quest for meaning at the center.  In modern schools, philosophy is relegated to the corner and moral relativism pervades.  Corporations seek ever faster and more technical means of production often at the expense of the environment and personal fulfillment.  Kincheloe says that human beings are more than cogs in the machine; science doesn’t have the answer to everything.  Science and technology have created environmental and psychological problems as well as massive inequality.  By engaging the sociological imagination and being open to innovation, we can increase agency and avoid the trap of students becoming followers of this perverse system.
Mayo, Peter.  Liberating Praxis: Paulo Freire’s Legacy for Radical Education and Politics, Chapter 3: Critical Literacy, Praxis and Emancipatory Politics.  Praeger Publishers, 2004.
Mayo discusses the influence of Marx on Freire especially as it relates to developing a critical consciousness regarding the world and unmasking the oppressors.  Mayo takes issue with those who call Freire utopian, believing instead that Freire’s goals are idealistic—concerned with humanization, democracy and lifting people up.  Freire’s literacy project involves recognizing and challenging the idolization of the oppressor and internalization of messages borne from the ruling class.  We fear being free—that prevents us from looking at the assumptions within education.  Those assumptions include: The teacher is all-knowing; context is unimportant; the values embedded in a given project can be ignored (e.g. studying nuclear fission without considering how the government will use it); cultural assimilation is necessary even if it means sacrificing important parts of one’s own culture.  Mayo agrees with Freire’s position that a certain amount of unlearning (decolonizing the mind) may need to take place before real learning can occur.  Through solidarity—not letting the oppressor break people into groups, students can find their true calling.  Mayo discusses Freire’s emphasis on resistance and problem posing.  Mayo closes with a discussion of middle-class intellectuals, and how they can truly join with the underclass in such a movement.  First, they must break from the paternalism of the situation.  Second, they must see that the underclass also possesses knowledge. 




Introduction:
Paulo Freire’s analysis of literacy learning, which includes schools as one site of such training, is compelling, but leaves many questions unanswered.  This may be intentional since the approach he is advocating for necessarily must change depending on culture and circumstances.  While Freire’s approach is not prescriptive, it would be helpful to see how teachers are applying his concepts in a concrete way, which is one goal of this paper.  I will also pose some of the important questions that float through Freire’s manifesto unanswered.  Those include: Who are the oppressors?  Is some assimilation functional?  Does Freire’s analysis explain why minorities (not including Asian), in a quantitative sense, underperform on standardized tests relative to their White counterparts?  How can Freire’s goals of literacy learning that include humanization, democracy and recognizing propaganda/manipulation be reconciled with an educational system bent on standardized tests as well as producing hyper-specialized workers for industries that have nothing to do with social or environmental justice?  At the end of this paper, I will include sections with my own personal reflections on schooling and how my argument (regarding dominionism and a post-moral society) is situated within this literature review.
Freirean Terms:
Dialogue: Engaging in authentic dialogue on equal grounds.
Banking Model of Education: Lecture, or one-way direction of learning with little exchange; reinforces authoritarian structure of society.
Limit-situation: A historical condition that restricts freedom.
Generative Themes: Central ideas from a community’s struggle.
Praxis: Reflection and action against oppression and the oppressors; introspection.
Conscientization: Awareness/emergence; linked to praxis; a growing recognition of structural forces that hinder emancipation.
Discussion:
	In 1964, Paulo Freire was exiled from Brazil because his literacy campaign, which sought to enfranchise poor people, was seen as revolutionary and a threat to the military coup that had risen to power.  Trying to lock the poor out of elections is, of course, not limited to Brazil.  In the U.S., and elsewhere, we have seen poll taxes (pay to vote) and literacy requirements around elections meant to silence the poor at the ballot box.  This is key when we consider the goals of education and literacy.  One goal is to create an informed populace that is not given to manipulation or false ideas.
	Chomsky states that although we use the terms public relations/marketing, what we are really describing is propaganda.  It is propaganda that has been sanctioned by the ruling class.  When you watch the news and are bombarded with drug commercials (in 1985 the FDA started allowing this); or, walk by pallets of lab-made ultra processed food at Walmart… these are sanctioned activities, part of the free market, the very best system in the world.  Now, if we consider the longstanding and comprehensive (even extraterritorial) U.S. embargo on Cuba, and our claim that socialist economies don’t work, this begs the question: Would it work minus the embargo?  Similarly, past U.S. support for the Contras in Nicaragua due to fear of socialism decimated the Sandinistas (in fairness, both sides did horrible things, but the Sandinistas were pursuing mass literacy programs and other communitarian goals).
	In Jonathan Kozol’s book, Savage Inequality, we get a glimpse into communities facing environmental justice issues.  Exploitative and polluting industries poison the air and water as kids look out from classroom windows.  Kozol explains that many of these corporations don’t pay taxes to the local community because of sweetheart political deals and community desperation for jobs.  Basic education is the vehicle for companies to reproduce low-wage workers to fill slots on the production line; computers and elites do the rest.  It’s no wonder so many kids drop-out when this is what’s waiting for them.  Many of the kids are reading and writing and doing math far below grade level.  The property tax funding model starves schools of resources and rewards those who already have a leg-up because of high resource parents, local libraries bursting with books, local theatre and other literary events in their communities.  It’s a dire picture for those trapped outside of the wealth circle.  
Meanwhile, private, charter and public schools in White suburbia enjoy massive swimming pools, high tech computer labs and sporting equipment as well as high paid teachers with advanced degrees and certifications.  It may be that local communities will never (politically) send their property tax money to neighboring districts, but state and federal sources could level the playing field.  Instead, agencies put out dismal statistics that stigmatize schools online, pointing to failures as if the agencies are simple observers with no control over the problem.  College entrance officials and parents take notice as for-profit sites like SchoolDigger scrape agency data and spit out judgments that are heavy on quantitative metrics and light on qualitative (even schools that are starved of resources tend to have a few great teachers that are carrying the flag).  Is it really clear that a student who earns an 1150 on his/her SAT is less prepared for college than one who scores 1200?  That’s not clear to me at all.  
Freire would likely say to consider the dominant white culture writing the tests, not to mention an entire for-profit industry that’s grown up around them.  I am more apt to point out that the SAT omits too many items key to college, life and work.  A short sampling includes: No science section; social skills; working as a team on projects; or, traits such as work ethic or willingness to give up, which is only indirectly tested.  While these may sound more psychological, if the question is college readiness, that does boil down to psychology in many ways. 
The result of highly emphasizing and publicizing standardized test results along with state/federal agencies applying a mix of progressive and regressive models (instead of simply balancing the discrepancies created by local property taxes), is that the cycle of disadvantage becomes self-reinforcing.  Parents avoid moving to certain neighborhoods leading to less integration and peer to peer learning; colleges reject students who appear marginal (they may have gotten As and Bs, but they came from a bad school); and, students, floating in the wake of a rigged system, bump into the glass achievement ceiling.
	I point out these issues because, after reading Freire, two key questions arise: Who are the oppressors, and what types of oppression are we talking about?  We can’t simply say, “the white male” or “the man” or “they.”  We must name it.  One method for doing this is to consider structural issues.  For example, the college alumni system is clear nepotism, and yet, the Supreme Court has made no definitive ruling against it though they were willing to take up affirmative action.  Parents give to their alma mater and their children edge out other applicants.  When looking at structural inequality mechanisms, notice how state/federal funding is cloaked in formulae and involves the school district as intermediary.  This makes it difficult to evaluate.  With the alumni system, notice how you can’t definitively say the child of a past graduate got in due to high donations from the parent.  The Freirean method of inquiry, reflection and action can help here.  
It’s fair to say that if you support these things, you are involved in oppression.  If you support corporations paying no taxes to help the communities they do business in, you are also an oppressor.  If you buy the idea that free markets make everyone rich (and are willing to ignore the ecological destruction of consumerism), that is oppression and dominionism.  If you believe the U.S. acts benevolently abroad and tells its people the truth, perhaps you aren’t an oppressor, but you have been manipulated.  This process of being taken over by oppressive forces—the internalization of oppression, even admiration of the oppressors, is a concept that drives Freire’s theories and pedagogical approach.
	Now that we’ve identified a sampling of oppressors and oppression, let’s turn our attention to considerations of pedagogy.  Freire is firmly within the ideological/social framework of literacy learning.  He believes it is critical to go beyond solely cognitive models and consider the environment, family, culture—the entire ecosystem of a child.  If a child has a mom who is a lawyer and a dad who is a doctor, a great deal of literacy will be transferred to the child in thousands of different ways.  It will happen slowly, subtly and at various moments throughout each day as if by osmosis.  Conversely, if your mom was a custodian and your dad worked at the local meat processing plant, important cultural and family knowledge will still be transmitted, but it may feel like survival to the child.  The information will not be characteristic of the dominant society—the professional world of white-collar work.  It will not involve specialized languages (medicine and law) or social cues, such as a relaxed business cool.  
	Because of this, highly skilled teachers, trained in interdisciplinary subjects, can fill the gap, as Gardner proposes.  Gardner, a psychologist, pioneered work on multiple intelligences.  Despite our society’s preference for positivism, the analytical and logical, there exists a plethora of intelligences.  These may include: Having empathy; thinking creatively; understanding emotion (literature gives us glimpses into the minds of others); flexibility; cooperation; awareness of one’s weaknesses; an openness to changing one’s mind.  Additionally, work ethic and cultivating the ability to focus for long periods are traits that can build intelligence.  In a world of over eight billion people, however, intelligence alone is not enough.  Social and environmental justice, that is, ethics, are at the heart of creating a peaceful society where inequality is minimized and talents cultivated.
As a brief anecdote, I remember standing in line at the college bookstore during my undergraduate training and the student in front of me saw my stack of philosophy books.  He bragged that he would start at 70K per year once he finished his computer programming degree.  At the time, I shrugged and told him that’s great, but I probably should’ve told him, ‘Yes, and our landfills will be full of computers leaching heavy metals.’  As we look at our world, which I consider to be in a post-ethical state, with 20,000+ children slaughtered in Gaza and another 30,000+ injured while the world stood by, we have to ask, has the logical/analytical model served us well?  Actually, “stood by” is the wrong term because the U.S. sent some of the bombs dropped by Israel.  Then, after 2+ years, countries start drifting forward saying, ‘I think that was genocide…’
	As much as we celebrate STEM and worry that our technological edge is being lost to our foes, technology has a dark side.  War is easier, more deadly; technology has done a number on our children’s psychology (everything is being recorded and tracked including grim moments that kids are now unable to forget, the creation of a social media judgment society where everything is scored, an inability to focus and higher ADHD levels, cyber bullying, etc.).  Plus, our unchecked foray into chemistry has led to incredible environmental problems as seemingly intelligent people scratch their head and wonder, just what could be causing such high cancer rates?  In Kincheloe’s essay, “Exposing the Technocratic Perversion of Education,” he points to our departure from the Greek ideal of education as a quest for meaning.  The goal of knowledge now is riches.  Profit is the new ethics.  Trump required Zelenskyy to sign over the mineral rights on huge swaths of land before pledging continued support for Ukraine.  Aside from this prospecting, U.S. arms dealers get huge government contracts for the procurement of their weapons.  
Kincheloe’s point that education is now in service to the technology companies, to provide the next batch of workers, rings true.  Did anyone ask for 18 versions of the iPhone?  Did anyone ask for food made in labs?  Technology is foisted on us, and then made essential, so if you decide not to buy their gadgets, you can’t function in society (constant updates and companies not supporting/fixing older technology increases the environmental impact).  I’ve been to restaurants where you can’t even place an order unless you have a smartphone.  Google just laid off over a thousand workers.  Many analysts believe this is the result of AI development.  A small handful of programmers are putting everyone else out of work.
	In Reinventing Paulo Freire, A Pedagogy of Love by Darder, we see a different perspective, one that teaches peace.  In a multicultural classroom, it’s important to find common ground for the problem-posing dialogue that Freire advocates.  Emily Bloodworth, a student from our graduate class, suggested during class discussion that neighborhood is a good topic that she uses with her students.  Neighborhood gets at a broad set of experiences that students may have as they interact with their world.  As a minority, are they made to wait at the local deli while Whites are quickly served?  Do shopkeepers look at minorities suspiciously as if they are shoplifting?  When you’ve seen 5,000 images of young violent black men on TV by the time you become a teenager, one has to wonder about the effect of propaganda.
	I was very self-involved as a teenager.  This is something that teachers can capitalize on.  The teachers in Darder’s book used topics ranging from poll results on the views of teenagers (on technology, politics, church, etc.) to identifying one’s own privilege.  In our class, we read a journal article, “Strangers No More,” about Bahamian women seeking to gain basic literacy; the common ground subject selected was their experiences with men.  By choosing a subject that connects to students, where they have broad contact with the subject matter, the teacher can encourage participation and dialogue.  
Some of the teachers in Darder’s book taught at the primary school level.  This raises some interesting questions about Freire’s pedagogical approach.  Teachers might read a book where some characters have brown skin and others white, and note the differences in how each group is treated and portrayed.  It is important here to not “put” our adult baggage onto kids; in general, children of all races and ethnicities will play with each other on the playground without hesitation.  It’s the adult world that is perpetuating racist mythologies.  Still, if young people are experiencing racism in their community, it is important for teachers to serve as a beacon.  This balancing act is taken up in Darder’s book along with issues of strategy, unsupportive administrations and how teachers can fall into the trap of reinforcing oppression and becoming messengers of the ruling class (emulating authoritarianism) if they are not careful.
	One major takeaway from Freire and Darder has to do with agency.  Giving children agency -- empowering them -- is key to Freire’s approach.  Learners are often disempowered or made to feel inadequate.  Language literacy can be empowering as we learn to decode the world and find the right words to relay experience.  We must confront power in our lives for a democracy to function.  Questioning the assumptions in a lesson is a backstep that teachers should take with their students.  What lens will we use to look at an issue?  How will the problem be framed?  The standard, implied approach in the U.S., is dominionism, that is, humans at the apex… we rise to power at the expense of others.  This has been a consistent truth of American history: the slaughter of wild animals (for use or because we felt threatened), forced breeding/slaughter of domestic animals for food; the African slave trade; removal of indigenous tribes across the world because they were “living in poverty” with no healthcare and not educating their children (plus, we wanted their land), the slaughter of Native Americans now pushed into reservations… this is our history.  Our highest courts upheld these property rights (the indigenous did not have written deed to their land—a link to literacy); our highest courts upheld slavery and segregation for years.  Society is evolving and devolving at once.  Freire’s pedagogy has never been more relevant.  It can be a vehicle for positive change, a move away from dominionism and towards teaching peace.  The hope is reconciliation among the races and an ethical world.
Situating:
	To situate my argument within this literature review, I offer that we now live in a post-ethical space.  Education and literacy can help, but not if subjects are presented in a vacuum and remain in the ivory tower.  Academics must become public intellectuals, that is, remove themselves from specialized discourse with peers, and instead, reach the masses.  As Freire points out, politicians, many of whom are lawyers, may alienate people through their words (consider the “elite” charges against Hillary Clinton).  Trump understands this.  In a recent interview, he was asked about one of his many foes, and Trump said, “he’s a bad person.”  Trump appeals to populist sentiment through his language.  When academics and politicians use cloaked language, people wonder what they are hiding.  
Pacified by television and encouraged in their docility by a pragmatic education, the common man/woman is so busy trying to pay the bills, it leaves little time for political action.  Docility is a foundational goal of governments that want to stay in power and corporations that seek to underpay workers, pollute and create consumerist needs.  They need obedient workers (“human resources”) who will conform and not ask too many questions.  The ruling class’ greatest hope is to go unnoticed.  Through cloaked language and expensive lawyers and lobbyists, they go about inserting just a line or two sometimes into legislative bills or the tax code.  Freire’s pedagogy is a wake-up call to the underclass, the oppressed, to pay close attention, reflect, become aware, engage in dialogue and take action.
Personal Reflections:
Asking students to reflect on past experiences in school is a Frierean pedagogical approach.  It’s a common ground topic similar to the ones listed earlier.  Here are a few of my own experiences, which are meant to illuminate 1) how dialogue is usually a better approach than banking/lecture, 2) that games, fun and emotion can assist in retention, 3) that an inventory of how each student learns best (visual/pictorial, by doing/experiential, book-work/reading, auditory/listening, group/team, etc.) is important for teachers to consider when making their lessons.  They need to know who is in the room and how best they learn.  This calls for some introspection on the part of students.  Students can certainly build their skills regarding other learning modes, but it may always be that one form remains dominant, which is good to know.
I used to reverse Bs and Ds.  The intervention at my school was to have me simply play Scrabble with a teacher aide or tutor 1x per week.  After a few months, the problem self-corrected.
One of the political science courses I took in college undergraduate was a historical survey focused on Europe.  I barely remember a thing from it because the teacher treated the class as pure lecture, a rolling narrative with no class discussion.  Once or twice, a question was asked at the very end, which always yielded an inadequate answer from the teacher who obviously preferred reading to free-form dialogue.  I remember a few parts about the guillotine in France, probably because it was so dramatic.  I learned that many wars had been fought in Turkey.  And I learned of the many peasant revolts stemming from land inequality and “land reform” measures.  That’s it.  (One pedagogical note: My recall of how the guillotine was used is likely linked to emotion; by incorporating emotion into material, retention is more likely for students.)  
In high school social studies, I remember a hyper-focus on Charlemagne’s conquests.  While teaching about the violent spread of Christianity throughout Western Europe is a historical fact, since the teacher provided no context, I really didn’t understand how I should view this event.  I see it as a tragic chapter in European history, but this example shows how decontextualized knowledge, which is standard in many classrooms, doesn’t help students to understand the world.  Teachers need to back up and give the macro view, or zoom in and zoom out as a student from our class recently offered during discussion.  As Freire says, knowledge is not neutral.
Situating continued:
I generally accept Chomsky’s critique with regard to social studies and history classes at the high school level.  I don’t think the critique holds up across the board.  It is true the dogma of capitalism permeates schools.  It’s hailed as the best system, creating free and wealthy citizens with high levels of education and a good standard of living.  But many are left behind.  Typically, students don’t take economics or political science classes until college, which is where Chomsky’s critique of consumerist exploitative capitalism applies.  I accept Chomsky’s point that these stories are built into classroom approaches in subtle ways (e.g. we track students into slow, average and fast groupings, sending the message that we are in competition; if the fast group was given the task of tutoring the slower groups, a communitarian method would be transmitted).  We are individuals in American society, not cooperative communities.  We are in competition with other countries who seek to steal from us, and we try to steal from them.  These built-in ideas are worthy of further examination.  How teachers inadvertently internalize these messages and pass them on, sometimes without context -- uncritically -- is a concern shared by Freire and Chomsky.
I agree that an interdisciplinary focus is necessary to implement a Freirean approach to literacy.  In the case study we read in class about the Bahamian women, we saw how the teacher, Nan Elsasser, delved into criminal justice, journalism and psychology in order to complete the project.  Gardner’s discussion of decontexualized lessons speaks to this point.  As an example, a few years ago, those in the field of medicine discussed whether creating disciplines based on organ type is really the best practice.  So, we are rethinking our approaches to knowledge.
Gardner calls into question the methods that cultures use to obtain knowledge.  Is it passed down from the teacher or parent or is it arrived at through tinkering and discovery?  Does that affect retention and the level of excitement felt by learners?  These are relevant questions, which relate directly to Freirean pedagogy.  Gardner’s point, which I’m extrapolating, that analysis/logic alone might create wonderful computer programmers, but won’t create a humming synergistic smart society, is well-taken. 
What we have today, regarding the ideological/social practices view, is teachers taking up ideological issues mainly in the context of special events (e.g. slavery or Civil Rights is discussed on MLK day; environment on Earth Day; Native Americans on Columbus Day).  Occasionally, say during a unit on the oceans or rainforest, one might see problem-posing appear again, regarding ecology.  Or, in history class, perhaps colonialism is brought up, often in a factual way.  Of course, this is inadequate.  
In Liberating Praxis by Peter Mayo, critical literacy is put forth as a way to unmask the forces that perpetuate dominionism.  We have been conditioned to accept oppression, to become docile.  There is fatalism in the oppressed, a dreary acceptance of one’s lot.  We see Hispanics who voted for Trump even though he championed the wall and deportations; we see women who voted for Trump despite his misogyny.  We are taught to idolize the oppressor, especially the white male businessman and celebrity.  Corporations will solve our problems if you give them a free hand; your problems are complicated and beyond your understanding.  Drugs can help you.  Technology can give you self-worth and status.  This dizzying pace of change is disorienting and it's meant to be.  We spend a lifetime preparing, trying to meet the demands of credentialism, then our knowledge becomes quickly obsolete.  The great hope of the ruling class is that academics (who have understanding) remain in their boxes, deep in specialized conversation with other academics alone.  
Ideals such as reducing inequality are labeled utopian, dismissed as contrary to free market gospel.  If there is cultural invasion, we are told, it is the invasion of immigrants on the white man, on hardworking rural Americans who have seen their jobs exported or stolen by minorities who are willing to work for less.  The white man is the only group one can openly criticize without fear of being called a racist—teachers often fail to correct these broad assertions as there is no need to defend this group.  (In one of my undergraduate classes, a student dropped out of the class after two weeks; the reason she gave the teacher: “I didn’t think my conservative views would be valued.”)  When people wonder why the Democrats lost the last election, there’s little question these notions were at the core.  Poor rural whites see minorities racing around in sports cars; they visit their doctor who is a successful minority; they notice all of the minority college students, and they wonder, why couldn’t I do that?  
Freire tells us that we must teach and practice humanization.  We must stand in solidarity.  Freire was a student of Marx and was likely influenced by John Dewey and Jean-Jacques Rousseau.  Their views of literacy and education included engagement with the natural world and democratic participation, similar to Freire.  Freire tells us to be wary of ideological domination, to close the gap between belief and action.  One can’t preach help for the poor then ignore them begging on the street.  One can’t preach ecology when surrounded by plastic products that you bought.  We have to confront these contradictions within ourselves through introspection and dialogue.  We must act against the oppressors who cloak their oppression in language, diversionary tactics, propaganda and lies.  We must help teachers to see that by not addressing oppression, they are engaging in dominionism through omission.  Ethics are not emotional responses to be discounted by positivism or the supposed superiority of science.  Ethics are what we know is right and true.  It reaches deep into our psyche.  It involves love.  Children show you who they are.  They are bursting to let us know.  Will we listen as teachers?  In that vein, let me finish with two quotes from Learning in Public by Courtney E. Martin.  This first one, from page 202, was recorded at a public meeting that sought to discuss the merging of a poorly performing (according to test scores) minority school with a high performing majority White school in Oakland, CA:
Black father: [37:00] How are the children?  “How are the children?” is a common greeting among the Maasai people.  They believe that if the children are well, all are well.  How are OUSD’s children?  How are you—superintendent, the staff, and elected officials—feeling about our children?  How are Sankofa’s children?  How are Kaiser’s children? 
This second quote is from page 204, same meeting; Sankofa is the minority school:
Black student: [2:11:54] My name is Isiah, and I am in third grade and… at Sankofa and… [long pause]… I like my school a lot. 
	These were such important remarks in my view.  The first shows that we often ask the wrong questions when it comes to school integration and that our fears are at work.  The second demonstrates that minority schools aren’t looking for “the white saviour.”  They just need equal resources.  And, if White parents would really rise up against integration, do black families even want to send their kids into that environment?  We’ve all seen the 5,000 images.  Now, the question is, do you believe it?
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